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Abstract 

  The nursing professional program is a continuation program from the undergraduate 

nursing program to become a nurse. In the nursing professional stage, students are directly 

involved in clinical service settings, therefore students will directly interact with patients, clinical 

supervisors, and the clinical environment. During the professional program, students are not easy. 

Various problems and obstacles faced may never have been imagined before. Therefore, the 

motivation of each prospective nurse needs to be monitored at various stages of the professional 

program. Learning motivation is a drive in students, both intrinsic and extrinsic, which can lead to 

more effective learning activities. This study is a quantitative research type using descriptive 

analysis with a survey approach. The study population was 135 students with a sample of 122 who 

were willing to become respondents and fill out the questionnaire using a total sampling 

technique. Data analysis used univariate tests. The results showed that students with learning 

motivation were categorized as high with a total of 94 respondents (77.0%), 27 respondents 

(22.1%) were in the moderate category, and 1 respondent (0.8%) was in the low category. This 

research is expected to provide input for policy makers at the Nursing Study Program at Gorontalo 

State University to better maintain the motivation of Nursing professional students in the learning 

process. 
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INTRODUCTION  

The nursing professional program is a continuation program from a bachelor's degree in 

nursing to become a nurse. To complete the nursing professional program, students must go 
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through two stages of education: academic education and professional education. In the 

professional stage, students will apply the knowledge they have gained during the academic stage. 

This program is held for one year, where prospective nurses gain education and experience as 

nurses in the field of practice, both in hospitals, community health centers, communities, and 

various other forms of health services. Therefore, the nursing professional education program is 

often referred to as a clinical learning process (Dewi, 2018). In the professional stage, students are 

directly involved in clinical service settings, therefore students will immediately Interacting with 

patients, clinical supervisors, and the clinical environment. Completing a professional program is 

no easy feat. The various problems and obstacles encountered may be unimaginable. Therefore, 

the motivation of each prospective nurse needs to be monitored throughout the professional 

program (Upoyo and Sumarwati, 2011). 

Motivation is an internal drive that drives a person to undertake certain activities to 

achieve a goal (Notoatmodjo, 2012). There are three important elements of motivation: the 

relationship between needs, drives, and goals. Needs arise when a person feels something is 

lacking, whether physiologically or psychologically. Drive is a direction to fulfill needs, while goals 

are the end of a motivational cycle (Nursalam, 2014). Students' learning motivation will develop 

activity, initiative, and creativity, as well as direct their commitment to learning. Without learning 

motivation, students cannot participate effectively in the learning process (Umboh, 2017). 

Learning motivation is a drive within students, both intrinsic and extrinsic, that can lead to more 

effective learning activities. Intrinsic factors can include enjoyment in learning, the desire to get 

good grades, the drive to become a professional nurse, and the desire to work quickly. 

Encouragement from parents, mentors, friends and the learning environment are examples of 

extrinsic factors (Sukiniarti 2006 in Upoyo and Sumarwati, 2011). 

Research conducted by Lijun (2011) states that motivation is positively related to the 

achievement of learning outcomes. In order to achieve good learning outcomes, it needs to be 

supported by strong encouragement or motivation. Therefore, learning outcomes and learning 

motivation are inseparable; both must be balanced because they will affect learning achievement 

(Umboh, 2017). Considering that student motivation plays a crucial role in the learning process 

and this component also influences the learning process so far, the researcher is interested in 

examining "A Description of Professional Student Motivation in Clinical Learning in the Nursing 

Study Program at Gorontalo State University." 

OVERVIEW OF THE DESCRIPTION OF PROFESSIONAL STUDENT MOTIVATION IN THE CLINICAL 

LEARNING PROCESS 
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Based on the results of research conducted on nursing professional students at Gorontalo 

State University, a frequency distribution of respondents was obtained based on the level of 

motivation of nursing professional students in the clinical learning process. 

 

Table 1. Distribution of Respondents Based on the Motivation Level of Nursing 

Professional Students in the Clinical Learning Process 

No. Motivation Number of People Percentage (%) 

1. 

2. 

3. 

Low  

Moderate  

High 

1 

27 

94 

0.8 

22.1 

77.0 

 Total 122 100 

Source: Primary Data, 2024 

 

Based on table 1, it shows that of the 122 respondents studied, the majority of respondents 

had motivation in the high category, namely 94 respondents (77.0%), and the fewest respondents 

had motivation in the low category, namely 1 respondent (0.8%). 

 

Tabel 2. Distribution of Respondents of Professional Nursing Students Based on Semester 

No. Semester Number of People Percentage (%) 

1. 

2. 

Semester 2 

Semester 1 

63 

59 

51.6 

48.4 

 Total 122 100 

Source: Primary Data, 2024 

 

Based on table 2, it shows that of the 122 respondents studied, the majority of the 

professional nursing student respondents were in semester 2, as many as 63 respondents (51.6%) 

and the fewest professional nursing students were in semester 2, as many as 59 respondents 

(48.4%). 

 

Tabel 3. Distribution of Respondents by Gender of Nursing Professional Students  

No. Gender Number of People Percentage (%) 

1. 

2. 

Male 

Female 

30 

92 

24.6 

75.4 
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 Total 122 100 

Sources: Primary Data, 2024 

 

Based on table 3, it shows that of the 122 respondents studied, the majority of the nursing 

professional student respondents were female, amounting to 92 respondents (75.4%), and a small 

number of nursing professional student respondents were male, amounting to 30 respondents 

(24.6%). 

               Tabel 4. Distribution of Respondents Based on Age of Nursing Professional Students 

No. Age Number of People Percentage (%) 

1. 

2. 

3. 

17- 25 years 

26- 35 years 

36-45 years 

91 

28 

3 

76.4 

23.0 

2.5 

 Total 122 100 

Sumber : Data Primer, 2024 

 

Based on table 4.3, it shows that of the 122 respondents studied, the majority of 

respondents were aged between 17-25 years, namely 91 respondents (76.4%) and the fewest were 

aged between 36-45 years, namely 3 respondents (2.5%). 

 

OVERVIEW OF MOTIVATION OF PROFESSIONAL NURSING STUDENTS IN THE CLINICAL LEARNING 

PROCESS 

Based on the results of the research conducted by the researcher, obtained from 122 

respondents, it shows that the majority of respondents have learning motivation in the high 

category with a total of 94 respondents (77.0%), 27 respondents (22.1%) in the medium category, 

and 1 respondent (0.8%) in the low category. The results of this study are in line with research 

conducted by Upoyo and Sumarwati (2011), most nursing professional students have learning 

motivation which is high, namely 35 respondents (61.40%) who have high learning motivation.  

From the results of 94 respondents (77.0%) who have motivation in the high category, it 

can be seen from the 6 dimensions of learning motivation, namely the components of intrinsic 

goal orientation, extrinsic goal orientation, task value, control and learning beliefs, self-efficacy, 

and anxiety. The test showed that the task value component had the highest value of 85.63%. This 

can be seen from the statements of respondents who have a good level of interest in the learning 

process and the tasks they do are important and useful for students. 
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This is in accordance with Eccles' theory in Purwanto's research (2014) which defines task 

value as a belief about the value that a person places on a task that will increase along with the 

increasing belief that the academic task is important to him (attainment value), fun to do (intrinsic 

motivation), has usefulness or benefits for him (utility value). Similarly, what Pintrich et al. 1991 

said in Pringgoutami's research (2017) a high task value means showing the progress of a person's 

learning development, where task value emphasizes more on students' assessments of how 

interesting, how important, and how useful the assignments given are and it can be said that the 

higher a person's interest in a task, the higher the motivation they have. 

The component with the second highest score is extrinsic goal orientation, which is 

85.31%. This is in line with research by Anwar, Prabandari, & Emilia (2013) at the Faculty of 

Dentistry, Gajah Mada University, which shows that extrinsic goal orientation has the highest 

mean score. This can be seen from student statements stating that it is important to study well in 

order to demonstrate abilities to family, friends, or other people. Based on theory, extrinsic goal 

orientation emphasizes reasons that are not their own desires, such as rewards, grades, 

competition, and others (Putri & Oktaria, 2017). Similarly, research by Purba (2012) found that 

external factors that influence motivation are caused by teachers, parents, and friends, including 

rewards or punishments, competition, and attention from other people to arouse motivation. 

Based on the age distribution, it can be seen that 69 students are in the 17-25 year old age 

group, or early adulthood. According to Sari's (2017) research, this stage is when individuals begin 

to organize their lives to achieve stability. Based on the theory expressed by Potter and Perry 

(2009), someone who has entered early adulthood has good motivation to develop their 

knowledge, determine responsibilities, and achieve stability in terms of work. Furthermore, the 

characteristics of the respondents show that the majority of respondents are female, amounting 

to 72 respondents (75,4%). Researchers assume that the majority of nursing students in pursued 

by the female gender because the female population is greater than the male population. In Sari's 

research (2017), it was revealed that the proportion of women in nursing education is indeed 

much greater than that of men because the basic attitude of women is identical to being friendly, 

patient, meticulous, gentle, and likes to socialize.  

The results of the study showed that 27 respondents (22.1%) had moderate motivation. 

This is in accordance with the respondents' statement that they did not have enough self-

confidence to do something to get the best results, according to Lisiswati (2015) a person's belief 

in their ability to solve problems or do assignments is called self-efficacy. Based on the theory of 

Alivernini & Lucidi (2011) self-efficacy determines the success of academic performance in 
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learning outcomes. Self-efficacy in learning usually develops in line with increasing competence in 

both knowledge and skills. Self-efficacy refers to an individual's belief that he or she is capable of 

doing a task. The higher the self-efficacy, the higher the individual's confidence in his or her ability 

to succeed in a task (Anastasia, 2015). 

Based on the theory of Pintrich et al. in Pringgoutami's research (2017), self-efficacy is a 

component that individuals have in choosing their learning activities related to confidence in their 

ability to perform tasks and responsibility for the results of task implementation. High motivation 

will be characterized by high self-confidence, so there is a feeling of being able to do it. When 

someone believes that he is able to do something, it will increase the effort to do that. Anastasia 

(2015) revealed that self-confidence can be built from within the individual or from confidence by 

comparing with others (classmates/years). Supported by the results of interviews in the initial 

observation of 5 students, it was found that 3 of them said that they still lacked confidence in their 

ability to achieve good results. Therefore, lecturers or instructors should not only improve 

competence but also be able to pay attention to and improve student self-efficacy. 

The research results also found 1 respondent (0.8%) who had low motivation and was 

currently undergoing professional nursing education in the first semester. This student had low 

motivation because he did not have motivation from either within or from outside, did not 

consider that this learning was important and was not anxious when facing exams. As in the 

research of Emirza (2013) that someone who has low motivation can cause students to be lazy to 

study seriously, busy with themselves without paying attention to the obligation to study. 

Similarly, research conducted by Ayub, Yayi, and Ova (2013) that learning motivation will not be 

formed if The person does not have desires, aspirations or is aware of the benefits of learning for 

himself.  

 

DISCUSSION  

Based on the research results that made nursing professional students as the object of 

research, as well as supporting discussions and references, the researcher assumes that most 

nursing professional students have a high learning motivation, which is a positive condition that 

allows nursing professional students to follow lectures well and participate actively in teaching 

and learning activities so that they can achieve success. In the nursing professional stage, students 

are directly involved in clinical service settings, therefore students will directly interact with 

patients, clinical supervisors and the clinical environment. During the completion of the 

professional program, students are not easy. Various problems and obstacles faced may never 
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have been imagined before. Therefore, the motivation of each prospective nurse needs to be 

monitored at various stages of the professional program (Upoyo and Sumarwati, 2011). 

 

CONCLUSION  

The description of the motivation of professional nursing students in the clinical learning 

process of the Nursing study program at Gorontalo State University was obtained. Most of the 

motivation levels of professional nursing students were included in the high category, namely 94 

respondents (77.0%). 

 

FUTURE DIRECTIONS  

In this study, the researchers focused solely on learning motivation variables based on the 

distribution of each respondent's characteristics without connecting or relating them to each 

other. The hope is that previous research can be linked to several variables that can influence 

learning motivation, both intrinsic and extrinsic factors. 
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