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Abstract 

Islamic education in Indonesia has undergone profound transformations driven by social, 

political, cultural, and technological changes. This article critically examines the modernization of 

Islamic education with a particular focus on the development of madrasah curricula in Indonesia. 

Employing a qualitative-descriptive approach with systematic literature analysis, this study traces 

the historical trajectory of madrasah curriculum reform from the colonial era to the current digital 

age. The findings reveal that modernization of Islamic education is characterized by several key 

dimensions: the integration of religious and general sciences, institutional reform of madrasah and 

pesantren, adoption of digital technology in learning, and the strengthening of character 

education. The study demonstrates that government policies most notably the Joint Ministerial 

Decree of 1975 and the subsequent introduction of competency-based curricula through to the 

Merdeka Curriculum—have been pivotal in repositioning madrasah within the national education 

system. However, significant challenges persist, including the dichotomy between religious and 

secular knowledge, infrastructural limitations, uneven digital literacy among teachers, and the 
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influence of global cultural values. This study argues that future curriculum development must be 

integrative, adaptive, and transformative, balancing intellectual excellence with spiritual depth 

and national identity. 

 

Keywords: Islamic education modernization; madrasah curriculum; curriculum reform; 

digital transformation; character education; Indonesia. 

 

INTRODUCTION  

Islamic education in Indonesia stands as one of the most dynamic and consequential 

educational traditions in the world. Embedded within a society of more than 270 million people 

the largest Muslim-majority nation on earth it has shaped generations of citizens, scholars, and 

leaders. Yet like all living traditions, it has never stood still. Over the course of more than a century, 

Islamic educational institutions, and most visibly the madrasah, have undergone remarkable 

transformations in response to the shifting demands of Indonesian society, national policy, global 

culture, and technological change.(Noho et al., 2024) 

The modernization of Islamic education is not a single event but an ongoing process a 

continuous negotiation between the enduring values of Islamic tradition and the urgent demands 

of contemporary life. To understand it is to understand something vital about Indonesia itself: 

how a society chooses to transmit its faith across generations, how it balances religious identity 

with civic responsibility, and how it prepares its young people to inhabit a world that is at once 

more connected and more uncertain than any generation before has known.(Musa et al., 2026) 

At the heart of this process lies the madrasah an institution that began as a center of 

classical religious learning and has evolved, through decades of reform and reinvention, into 

something considerably more complex. Today's madrasah is asked to do what no single institution 

has ever been asked to do easily: transmit deep religious knowledge, cultivate moral character, 

develop academic competencies across a broad curriculum of general subjects, and prepare 

students for participation in a digital, globalized economy.(Djafar et al., 2026) That this is a 

demanding brief is an understatement; that many madrasah manage to honor it is a testament to 

the commitment of teachers, students, and communities across the Indonesian archipelago(Azra, 

1999)  

The question this article addresses is both historical and critical: How has the madrasah 

curriculum evolved in Indonesia, what forms has its modernization taken, and what challenges 

and contradictions does that modernization carry within it? These questions matter not only 
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academically but practically, because the choices made about Islamic education today will shape 

the intellectual, spiritual, and civic life of Indonesian society for generations to come. 

This paper begins by examining the conceptual landscape of Islamic education 

modernization before tracing the historical arc of madrasah curriculum development from the 

colonial era to the present. It then identifies and discusses the key forms that modernization has 

taken in practice the integration of knowledge, the use of digital technology, the emphasis on 

character education, and the shift toward student-centered pedagogy. The paper then turns to 

the challenges that persist, offering a critical reflection on the tensions and contradictions that 

modernization has brought with it. The discussion synthesizes these threads, and the paper 

concludes with reflections on the future of madrasah education and suggestions for further 

research. 

 

OVERVIEW OF CONNECTIVISM  

If there is a single theoretical lens that has come to define the spirit of contemporary 

Islamic education reform in Indonesia, it is something that closely resembles what (Siemens, 2008) 

called connectivism the idea that knowledge, in the modern world, does not reside solely in the 

individual mind but flows through networks of connection, relationship, and shared meaning. In 

the context of Islamic education, this insight is not new; it echoes the ancient tradition of the 

scholarly network (silsilah), through which Islamic knowledge was transmitted across generations 

and continents through chains of teachers and students. What is new is the scale, speed, and 

medium through which these connections now operate. 

Connectivism as a learning theory holds that learning is the process of creating connections 

between different nodes of information people, texts, experiences, and digital resources and that 

the ability to navigate and make sense of these connections is more important, in a rapidly 

changing world, than the possession of any fixed body of knowledge (Goldie, 2016). For Islamic 

education, this principle has been operationalized through the integration of digital learning 

platforms, the development of online scholarly communities, and the redesign of curricula to 

emphasize research skills, critical thinking, and information literacy alongside traditional religious 

knowledge. 

The modernization of Islamic education in Indonesia can be understood as a movement 

toward greater connectivity between religious and general knowledge, between local Islamic 

tradition and global scholarly discourse, between the madrasah classroom and the wider world of 

information and experience. This movement has been shaped by reformist Islamic organizations 
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such as Muhammadiyah and Nahdlatul Ulama, which from the early twentieth century 

championed educational models that connected classical Islamic learning with modern scientific 

and social knowledge(Nata, 2016);Hasyim, 2023). 

In practical terms, the connective dimension of Islamic education modernization is visible 

in several developments: the adoption of e-learning platforms in madrasah, the integration of 

internet-based research into student learning activities, the use of digital libraries to supplement 

traditional text-based learning, and the development of virtual learning communities that connect 

students and teachers across geographic boundaries(Sholikhah & Noviani, 2025). Each of these 

developments reflects the conviction that a well-educated Muslim in the twenty-first century 

must be capable of navigating not just the classical library of Islamic scholarship but the vast, 

dynamic, and sometimes overwhelming network of contemporary knowledge. 

At the same time, the connective model carries risks that Islamic educators have been right 

to take seriously. A learning environment defined entirely by network connections by trending 

information, algorithmic recommendation, and the social pressure of peer approval may be poorly 

suited to the cultivation of the deep, patient, contemplative engagement with difficult texts that 

has always been the hallmark of serious Islamic scholarship. The challenge for Islamic education 

modernization is therefore not simply to connect students to more information, but to help them 

develop the wisdom to know which connections are valuable and which are distracting to be, in 

the fullest sense, discerning learners (Nasution, 1995);Rahman, 2017). 

 

OVERVIEW OF CONSTRUCTIVISM .  

Alongside connectivism, constructivism has emerged as perhaps the most influential 

theoretical framework shaping the reform of Islamic education in Indonesia. Constructivism, in its 

educational form, holds that learners do not passively receive knowledge but actively construct it 

through experience, reflection, dialogue, and the integration of new information with existing 

understanding(Muhaimin, 2009) This principle, once seen as a distinctively Western psychological 

insight, has increasingly been recognized as deeply consonant with the intellectual traditions of 

Islam. 

The Islamic tradition has always, at its best, been a tradition of active intellectual 

engagement. The concept of ijtihad independent reasoning in the interpretation of Islamic sources 

is a constructivist enterprise in the deepest sense: it requires the scholar not merely to repeat 

what has been said before but to engage creatively and critically with the sources in light of new 

circumstances and new questions. The tradition of kalam (theological discourse), the practice of 
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munazarah (scholarly debate), and the pedagogical culture of the great Islamic universities of the 

past from al-Azhar to the Nizamiyya were all, in their different ways, expressions of a constructivist 

vision of learning(Assegaf, 2019).  

The constructivist dimension of contemporary madrasah curriculum reform is most visible 

in the shift from teacher-centered to student-centered pedagogy that has accompanied recent 

curriculum changes. The 2013 Curriculum and the Merdeka Curriculum both place the active, 

questioning, problem-solving student at the center of the educational process. Teachers are 

repositioned from sole authorities who dispense knowledge to skilled facilitators who create 

conditions for students to construct knowledge for themselves through inquiry-based learning, 

project-based learning, collaborative problem-solving, and reflective practice(Adam et al., 2024). 

In the specific context of Islamic education, the constructivist approach has several 

important implications. It suggests that religious knowledge should not be transmitted to students 

as a fixed and unquestionable body of facts to be memorized, but should be explored, questioned, 

and personally appropriated through active engagement with primary sources, scholarly 

commentary, and real-world ethical challenges. It implies that the integration of religious and 

general knowledge should happen not at the level of curriculum design alone, but at the level of 

student cognition that students should be helped to build, for themselves, an integrated 

worldview that is both intellectually coherent and spiritually alive(Assegaf, 2019)  

This is a demanding pedagogical vision, and its realization depends heavily on the quality 

and training of teachers. A constructivist classroom requires a teacher who is comfortable with 

uncertainty, capable of facilitating open-ended inquiry, and skilled at helping students navigate 

intellectual difficulty without either abandoning them to confusion or rescuing them from 

productive struggle. Developing these capacities among Indonesian madrasah teachers 

represents one of the most important and challenging tasks facing Islamic education reform today 

(Wahyudi, 2023). 

 

SOCIAL LEARNING THEORY                                                                                                     

The concept of social learning the idea that humans learn primarily through observation, 

imitation, and social interaction rather than through solitary individual effort has deep roots in 

both Western educational psychology and Islamic pedagogical tradition. Albert Bandura's social 

learning theory, with its emphasis on modeling, observational learning, and the role of social 

environment in shaping behavior, has become one of the most widely applied frameworks in 

educational research worldwide. In the context of Islamic education, its insights resonate with an 

http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/


 

425 

IJEVSS, Volume 05 Issue 03, 2026 

 Copyright at authors some right reserved this work is licensed under a Creative 
Commons Attribution-Share Alike 4.0 International License 

ancient tradition that has always understood learning as fundamentally a social and relational 

activity.(Bandura, 1977) 

In the traditional pesantren, learning was embedded in a dense web of social relationships: 

between the kyai (religious scholar) and the santri (student), between senior and junior students, 

between the pesantren community and the wider society. The kyai functioned not merely as a 

teacher in the formal sense but as a model a living embodiment of Islamic scholarship and piety 

whose behavior, manners, and character were as instructive as his formal teaching(Dhofier, 2011). 

This model of learning through relationship and example is, in essence, social learning theory in 

its most traditional Islamic form. 

Contemporary madrasah curriculum reform has sought to preserve and adapt this social 

dimension of learning while bringing it into alignment with modern educational standards. Group-

based learning activities, collaborative projects, peer teaching, and community service programs 

have been incorporated into madrasah curricula as expressions of the social learning principle. 

The Merdeka Curriculum, in particular, emphasizes collaborative learning, community 

engagement, and the development of social responsibility as core educational goals (Ministry of  

The social learning framework also has important implications for the role of digital 

technology in Islamic education. Online learning environments are social environments spaces in 

which students observe, interact with, and learn from peers, teachers, and a vast network of 

content creators and scholars. Understanding digital learning through the lens of social learning 

theory helps Islamic educators think more clearly about how to design online learning experiences 

that harness the social dimension of learning effectively, rather than treating digital education as 

a merely individual, self-paced activity(Firdaus et al., 2023) . 

 

THEORETICAL INSIGHT  

` A rich and multidisciplinary theoretical framework supports the analysis of Islamic 

education modernization in Indonesia. Drawing on connectivism, constructivism, and social 

learning theory as well as on indigenous Islamic educational philosophy it is possible to construct 

a coherent account of what madrasah curriculum reform has sought to achieve and why it has 

encountered the challenges it has. 

 At the deepest level, the modernization of Islamic education is a response to what might 

be called the paradox of tradition: the recognition that the vitality of a living tradition depends 

not on its unchanging repetition but on its creative reinterpretation in new circumstances. Fazlur 

Rahman (1982), one of the twentieth century's most important Islamic intellectuals, argued 
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powerfully that the Islamic educational tradition had become, over centuries, too focused on the 

transmission of inherited knowledge and too little focused on the development of the critical and 

creative capacities that had made that knowledge possible in the first place. The great scholars of 

Islam's classical age al-Ghazali, Ibn Rushd, Ibn Khaldun—were not passive transmitters of tradition 

but bold and creative thinkers who wrestled honestly with the most difficult intellectual and 

spiritual questions of their time. It is their spirit, Rahman argued, that Islamic education needs to 

recover. 

 This theoretical insight has profound implications for madrasah curriculum design. It 

suggests that the goal of Islamic education is not simply to produce graduates who know a certain 

body of religious content, but to produce graduates who can think who can engage with difficult 

texts, construct reasoned arguments, evaluate evidence, and apply Islamic principles creatively to 

the complex challenges of contemporary life. It implies that the integration of religious and 

general knowledge is not merely a matter of adding general subjects to a religious curriculum, but 

of cultivating a genuinely integrated intellectual culture in which religious reasoning and scientific 

reasoning are understood as complementary rather than competing (Muhaimin, 2009). 

 The theoretical framework also illuminates the challenges that madrasah modernization 

has encountered. The persistence of the dichotomy between religious and general knowledge 

reflects not just structural limitations though these are real but deeper tensions in how Islamic 

knowledge and secular knowledge are conceptualized and valued within Indonesian Muslim 

culture. Overcoming this dichotomy requires not just curriculum reform but cultural change: a 

shift in the way that teachers, students, parents, and communities think about the relationship 

between faith and learning, between religious identity and intellectual inquiry(Madjid & 

Kemodernan, 2008). 

 Similarly, the challenges posed by digital transformation are not simply technological 

challenges. They are deeply human challenges: questions about attention, discernment, 

community, and the kind of intellectual culture that digital environments tend to cultivate or 

undermine. The theoretical frameworks of connectivism and social learning theory help us 

understand both the opportunities and the risks that digital technology presents for Islamic 

education and why getting this right matters so profoundly for the future of Indonesian Muslim 

society (Goldie, 2016). 

 

CULTURAL EVOLUTION AND PRIMARY EDUCATION 

The history of Islamic education in Indonesia is inseparable from the history of Indonesian 
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culture itself. From the arrival of Islam in the archipelago in the thirteenth century through the 

colonial period, the independence struggle, and the decades of post-independence development, 

Islamic educational institutions have been central to the formation and transmission of Indonesian 

cultural identity. Understanding how madrasah curricula have evolved is therefore also to 

understand how Indonesian Muslim culture has negotiated the pressures of historical change. 

At the primary level, the madrasah has historically served as the primary site of cultural 

and religious socialization for Indonesian Muslim children. The madrasah ibtidaiyah (primary 

Islamic school) is where young children first encounter Quranic recitation, basic Islamic practice, 

the Arabic language, and the stories and values of the Islamic tradition. This encounter is not 

merely cognitive it is experiential and affective, shaping the emotional, spiritual, and cultural 

identity of children in ways that persist throughout their lives(Dhofier, 2011)  

The cultural evolution of primary madrasah education has followed a trajectory from 

exclusive focus on religious socialization toward a more integrated approach that combines 

religious and general education from the earliest years of schooling. This shift reflects the 

recognition that children's intellectual and spiritual development are not separate processes that 

can be addressed in separate educational spaces, but are deeply intertwined dimensions of a 

single developmental process. A child who learns, from her earliest years, to read Arabic texts and 

to engage with Islamic stories, while also learning to count, to read in Indonesian, and to 

understand the natural world, is being prepared for an integrated life in a way that neither purely 

religious nor purely secular education can achieve(Ramayulis, 2004). 

The cultural evolution of madrasah primary education has also been shaped by the 

changing cultural context of Indonesian society. The rise of consumer culture, the penetration of 

mass media and social media into family life, and the increasing diversity of value systems to which 

young children are exposed have all created new challenges for religious and cultural formation. 

Primary madrasah are now competing for children's attention and cultural allegiance in ways that 

their predecessors never faced. Responding to this challenge requires not simply doing more of 

what madrasah have always done, but thinking creatively about how to make Islamic culture and 

learning genuinely compelling and relevant for young children growing up in the digital age(Nata, 

2016). 

 

HIGHER EDUCATION SHIFT 

The transformation of Islamic higher education in Indonesia over the past three decades 

represents one of the most significant developments in the modernization of Islamic education. 
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The conversion of State Islamic Religious Colleges (STAIN) into State Islamic Institutes (IAIN), and 

subsequently into State Islamic Universities (UIN), has broadened the scope of Islamic higher 

education from traditional religious studies to multidisciplinary academic fields. This 

transformation reflects the growing recognition that contemporary Muslim societies require 

graduates who possess both professional competencies and strong Islamic values(Azra, 1999). 

Similar to the technological and social transformations experienced globally, Islamic higher 

education institutions have undergone several major shifts that have fundamentally altered their 

academic orientation, institutional structure, and educational practices (Nasution, 1995). 

 

Table 1. Major Shifts in Indonesian Islamic Higher Education 

1.  Digital From Religious Specialization to Multidisciplinary Education. 

Islamic higher education institutions were traditionally focused on religious sciences such as 

tafsir, hadith, fiqh, and Islamic theology. Through institutional transformation, universities 

now offer programs in economics, law, engineering, medicine, information technology, social 

sciences, and humanities. This expansion reflects the integration of Islamic knowledge with 

contemporary scientific disciplines and supports the development of graduates who are 

capable of contributing to various sectors of society while maintaining Islamic ethical 

principles(Azra, 2013) 

2 From Traditional Scholarship to Professional Competency 

Modern Muslim societies require professionals who can combine technical expertise with 

moral and spiritual responsibility. Consequently, Islamic universities have shifted their focus 

from solely transmitting religious knowledge toward developing professional competencies 

that prepare graduates to work effectively as educators, lawyers, economists, engineers, 

doctors, and public administrators while adhering to Islamic values(Rahman, 2017). 

3. From Teaching-Oriented Institutions to Research Universities 

Islamic higher education institutions increasingly emphasize research as a core academic 

mission. Universities now encourage scholarly investigations in Islamic studies, education, 

social transformation, public policy, science, and technology. Research activities contribute to 

evidence-based policymaking and strengthen the academic reputation of Islamic higher 

education both nationally and internationally (Muhaimin, 2009).. 

4. From Local Academic Communities to Global Scholarly Networks 

Advances in communication technology and international cooperation have enabled Islamic 

universities to participate actively in global academic networks. Faculty members and students 
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engage in international conferences, collaborative research projects, academic exchanges, and 

joint publications. These developments facilitate the internationalization of Indonesian Islamic 

scholarship and increase its contribution to global intellectual discourse (Hakim, 2021). 

5 From Conventional Learning to Digital Learning Ecosystems 

The digital revolution has transformed learning environments within Islamic higher education. 

Learning management systems, virtual classrooms, online libraries, digital repositories, 

webinars, and open educational resources have become important components of academic 

life. These technologies improve access to learning resources and create more flexible 

educational opportunities for students across diverse geographical locations 

6. From Limited Access to Democratized Knowledge 

Digital technologies have significantly expanded access to scholarly information. Students and 

researchers from institutions located in remote regions now have opportunities to access 

international journals, online databases, digital libraries, and academic repositories 

comparable to those available in major educational centers. This democratization of 

knowledge supports educational equity and encourages broader participation in scholarly 

activities while also requiring stronger digital literacy and critical thinking skills (Hakim, 2021). 

 

SOCIAL LEARNING THEORY - ACADEMIC PERSPECTIVE 

From an academic perspective, social learning theory offers one of the most powerful 

frameworks for understanding both the strengths and the challenges of madrasah education in 

Indonesia. The theory's core insight that learning is fundamentally a social activity, shaped by the 

models, relationships, and cultural norms that surround the learner resonates deeply with the 

madrasah's historical identity as a community of learning rather than merely a place of instruction. 

The academic literature on social learning in educational settings consistently 

demonstrates that the quality of the social environment the norms, relationships, and models of 

behavior that students encounter has a profound influence on learning outcomes. Students learn 

not only from what they are explicitly taught but from the implicit messages conveyed by the 

culture of the institution: about what kinds of knowledge are valued, what kinds of questions are 

encouraged or discouraged, and what it means to be a successful learner. In the madrasah 

context, this means that the culture of the institution the character of its teachers, the quality of 

its communal religious life, the values that are modeled in everyday interactions is as educationally 

significant as the formal curriculum(Zuhriy, 2011). 

Social learning theory also highlights the importance of peer relationships in academic 

http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/


 

430 

IJEVSS, Volume 05 Issue 03, 2026 

 Copyright at authors some right reserved this work is licensed under a Creative 
Commons Attribution-Share Alike 4.0 International License 

development. Research consistently shows that students learn significantly from and with their 

peers through collaborative problem-solving, peer teaching, discussion, and the mutual 

accountability of shared academic endeavors. The madrasah tradition has always recognized this, 

embedding peer learning in structures such as the traditional halaqah and the collaborative study 

of kitab kuning texts. Contemporary curriculum reform has sought to formalize and extend this 

tradition through the introduction of cooperative learning strategies, group projects, and peer 

assessment practices(Muhaimin, 2009)  

From an academic perspective, the social learning framework also raises important 

questions about the role of digital technology in madrasah education. Social media and online   

learning platforms create new social learning environmentsspaces in which students observe, 

interact with, and are influenced by a vast and largely uncontrolled network of peers, influencers, 

and content creators. Understanding how to shape these digital social environments in ways that 

support rather than undermine the educational goals of the madrasah is one of the most pressing 

challenges facing Islamic education researchers and practitioners today(Goldie, 2016). 

 

CONNECTIVISM’S IMPLICATIONS FOR TEACHING AND LEARNING  

1. Educational institutions should provide adequate technological infrastructure and 

regularly evaluate digital learning implementation to support effective networked 

learning. 

2. Teachers play a crucial role as facilitators who guide students in accessing, evaluating, and 

utilizing information from diverse digital sources. 

3. Learning activities and digital platforms should be designed to promote interaction, 

collaboration, and meaningful knowledge sharing among learners. 

4. Continuous training is necessary to enhance digital literacy and pedagogical competencies, 

ensuring the successful application of connectivist learning principles 

 

CONSTRUCTIVISM'S IMPLICATIONS FOR TEACHING AND LEARNING 

1. Active Knowledge Construction 

Students are encouraged to actively construct understanding through exploration, 

discussion, reflection, and meaningful learning experiences. 

2. Teacher as Learning Facilitator 

Teachers function as facilitators who guide students in developing ideas, solving problems, 

and building independent thinking skills. 
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3. Student-Centered Learning 

Learning processes emphasize student participation, dialogue, collaboration, and the 

development of critical thinking rather than passive memorization. 

4. Contextual and Meaningful Learning 

Curriculum and learning activities should connect knowledge with real-life contexts and 

contemporary challenges faced by students. 

5. Critical Engagement with Islamic Knowledge 

Students are encouraged to engage with Islamic texts and traditions through 

interpretation, reasoning, and guided intellectual discussion. 

6. Integration of Constructivism with Islamic Epistemology 

Constructivist approaches should be implemented while maintaining the Islamic view that 

knowledge is developed through human understanding while grounded in revealed truth. 

 

DISCUSSION  

The analysis presented in the preceding sections reveals that the modernization of Islamic 

education in Indonesia is a multidimensional process that cannot be reduced to any single 

narrative—whether of triumphant progress or of cultural loss. It is, rather, a story of genuine 

achievement and genuine struggle, of creative adaptation and unresolved tension, of bold 

aspiration and stubborn constraint. Understanding this complexity is essential for anyone who 

wishes to contribute seriously to the future of Islamic education in Indonesia. 

The achievements are real and should be acknowledged with genuine appreciation. Over 

the course of the past century, and most intensively over the past five decades, Indonesian 

madrasah have been transformed from institutions focused narrowly on classical religious 

learning into comprehensive educational institutions that offer a broad and balanced curriculum, 

are staffed by increasingly well-qualified teachers, and produce graduates who are competitive in 

higher education and the labor market. The formal recognition of madrasah within the national 

education system, the integration of general and religious knowledge, and the adoption of 

modern pedagogical approaches have all contributed to a stronger, more relevant, and more 

equitable Islamic education sector(Azra, 1999). 

The struggles are equally real and should be confronted with equal honesty. The 

dichotomy between religious and general knowledge has not been overcome; in many madrasah, 

it persists as a structural feature of the curriculum and a cultural assumption among teachers and 

students. The digital divide between well-resourced urban madrasah and under-resourced rural 
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ones is stark and growing. The curricular burden on madrasah teachers and students is heavy 

heavier, in fact, than that borne by their counterparts in general schools, because they are asked 

to serve two masters simultaneously. And the quality of teacher training, while improving, remains 

uneven and insufficient in many parts of the country(Hakim, 2021). 

The theoretical frameworks examined in this paper—connectivism, constructivism, and 

social learning theory each offer valuable perspectives on these achievements and struggles. 

Connectivism illuminates the opportunities and risks of digital transformation. Constructivism 

highlights the pedagogical dimension of curriculum reform and the need to move beyond surface-

level changes in content to deeper changes in how knowledge is understood and engaged with in 

the classroom. Social learning theory reminds us that education is fundamentally a relational and 

cultural enterprisethat what happens in the formal curriculum is always embedded in, and shaped 

by, a broader social and institutional culture that either supports or undermines the educational 

process (Siemens, 2008) 

  Taken together, these theoretical perspectives suggest that the most important challenge 

facing Islamic education modernization in Indonesia is not technical but cultural: the challenge of 

building institutional cultures in which genuine intellectual inquiry, active learning, and the 

integration of religious and general knowledge are not merely policy aspirations but lived realities 

in which teachers are genuine scholars and mentors, students are genuine learners and thinkers, 

and the madrasah is a community of learning in the fullest and deepest sense(Dhofier, 2011). 

 

CONCLUSION  

The modernization of Islamic education in Indonesia, as expressed through the 

development of madrasah curricula, represents one of the most significant and complex 

educational transformations of the past century. From the colonial-era pesantren to the digitally 

connected madrasah of today, Indonesian Islamic education has traversed an extraordinary 

journey one shaped by faith, political will, intellectual courage, and the persistent aspiration to 

produce graduates who are both religiously grounded and equipped for modern life. 

This paper has examined that journey through the complementary lenses of connectivism, 

constructivism, and social learning theory, tracing the historical arc of madrasah curriculum 

development from the colonial period through the digital transformation of the present. The 

analysis has revealed both the genuine achievements of Islamic education modernization and the 

significant challenges that remain: the persistent dichotomy of knowledge, infrastructural 

inequality, the heavy burden of dual curricula, and the cultural and pedagogical gaps between 
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policy aspiration and classroom reality. 

The theoretical frameworks examined in this paper converge on a common conclusion: 

that the future of Islamic education in Indonesia lies not in the imposition of any single educational 

model whether traditional or modern, religious or secular but in the development of an 

educational culture that is genuinely integrative, critically reflective, and deeply committed to the 

full development of every student. Such a culture would be both faithful to the intellectual and 

spiritual heritage of Islam and fully responsive to the demands of contemporary life a culture in 

which, as Nurcholish Madjid (2008) envisioned, being deeply Muslim and being fully engaged with 

the world are understood not as competing commitments but as two dimensions of a single, 

integrated human vocation. 

Realizing this vision will require sustained investment in teacher development, 

infrastructure, and educational research. It will require curriculum frameworks that are genuinely 

coherent rather than merely comprehensive. It will require institutional cultures that model and 

reward intellectual inquiry, collaborative learning, and the integration of faith and knowledge. And 

it will require, above all, a collective commitment to the proposition that every Indonesian Muslim 

child in every province, in every kind of madrasah, from every background deserves an education 

that honors both their spiritual dignity and their intellectual potential. 

 

FUTURE DIRECTIONS  

Future research and practice in Islamic education in Indonesia should focus on 

strengthening empirical studies regarding the implementation and impact of educational reforms 

in madrasah. Further investigations are needed to understand how curriculum transformation, 

innovative pedagogical approaches, and modernization policies are applied in different regional 

contexts. Such research should examine teachers’ practices, students’ learning experiences, and 

the broader outcomes of reform in developing religious identity, academic achievement, and 

social responsibility among students 

Another important direction concerns the relationship between digital transformation and 

educational equity in Islamic education. The gap in technological access between urban and rural 

madrasah requires systematic research to identify effective strategies for improving digital 

infrastructure, teacher competence, and inclusive learning opportunities. In addition, future 

studies should explore the philosophical and theological dimensions of Islamic education reform, 

particularly the integration of religious and scientific knowledge, the application of constructivist 

approaches within Islamic epistemology, and the role of connectivism in balancing digital learning 
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with meaningful intellectual and spiritual development(Hakim, 2021).  

Future scholarship should also expand comparative studies on Islamic education 

modernization across Muslim-majority countries to identify successful reform models and 

contextual adaptations. However, the central focus of future development must remain the 

students themselves, as the primary beneficiaries of Islamic education. The success of reform 

should ultimately be measured not only by institutional improvement or technological 

advancement but by its ability to nurture learners who possess faith, knowledge, ethical 

awareness, critical thinking, and the capacity to contribute positively to society(Azra, 2013). 
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