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Abstract 

 This study aims to analyze the implementation of the BERDIKARI (Bersinergi, Empati, 

Responsif, Disiplin, Inovatif, Kolaboratif, Amanah, Religius, dan Inspiratif) Program in improving 

teacher professional competence through the Deep Learning Cycle at SMP Islam Al-Amin North 

Cikarang. This research uses a qualitative approach with a case study method. Data were collected 

through participant observation, semi-structured interviews, and documentation. The research 

findings show that the BERDIKARI Program was implemented systematically through the On the 

Job Training (OJT) cycle consisting of the Assess, Design, Implement, Measure, Reflect, and Change 

stages. The program has improved teacher professional competence in terms of learning design, 

innovative learning implementation, reflective ability, and strengthened professional work culture. 

Supporting factors include transformational school principal leadership, mentor support, and 

collaborative school culture. Inhibiting factors include resistance from some senior teachers, time 

constraints, and differences in technological abilities among teachers. This research concludes that 

the BERDIKARI Program, which integrates character values with the Deep Learning Cycle, has the 

potential to be an effective and sustainable teacher development strategy in Islamic educational 

institutions. 
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INTRODUCTION  

Education is a fundamental aspect of national development as it directly plays a role in 

shaping the quality of human resources. Schools as educational institutions are not only oriented 

toward improving students' academic abilities, but also play a role in shaping character, manners, 

and a sense of nationality. This is in line with the mandate of Law Number 20 of 2003 on the 

National Education System Article 3, which affirms that national education functions to develop 

capabilities and shape the character and civilization of a dignified nation (Ahmadi et al., 2020). 

In the era of 21st century education, the challenges of education are increasingly complex. 

Changes in societal needs, the development of information technology, and socio-cultural 

dynamics require schools to be able to provide adaptive, relevant, and meaningful learning. 

Educational quality is closely related to the quality of teachers as the primary implementers of the 

learning process at school. The demands for professional teachers drive the need for continuous 

competency development (Muhalisiah et al., 2023). 

Schools cannot rely solely on formal policies or general educational regulations. In efforts 

to improve educational quality, schools need more directed internal strengthening mechanisms 

through structured professional development programs. According to Setyawan (2017), 

development programs are important because they function as instruments of change capable of 

directing work culture, forming professional behavioral standards, and ensuring continuous 

evaluation and improvement in the implementation of learning. 

The condition of learning quality at SMP Islam Al-Amin North Cikarang showed several 

challenges related to teacher work culture and the quality of the learning process. Based on the 

results of interviews with the school principal, there was a decline in work enthusiasm and loyalty 

among some teachers. Some teachers still felt comfortable with long-established work patterns 

and lacked motivation for change (Akmaluddin et al., 2020). In response to these needs, the school 

initiated an internal development program called the BERDIKARI Program. 

The BERDIKARI Program is an acronym for nine core values: Bersinergi (Synergy), Empati 

(Empathy), Responsif (Responsive), Disiplin (Discipline), Inovatif (Innovative), Kolaboratif 

(Collaborative), Amanah (Trustworthy), Religius (Religious), and Inspiratif (Inspiring). These nine 

values serve as standards for work culture and professional behavioral guidelines expected to 

emerge in daily educational tasks within the school environment. The program was also designed 

http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/


 

1161 

IJEVSS, Volume 05 Issue 03, 2026 

 Copyright at authors some right reserved this work is licensed under a Creative 
Commons Attribution-Share Alike 4.0 International License 

with a deep learning approach through an On the Job Training (OJT) cycle encompassing Assess, 

Design, Implement, Measure, Reflect, and Change stages. 

This research aims to examine the implementation of the BERDIKARI Program in improving 

teacher professional competence through the Deep Learning Cycle at SMP Islam Al-Amin North 

Cikarang. This study is expected to provide an objective picture of program implementation, the 

strategies used, the evaluation mechanisms applied, and the program's impact on improving 

learning quality. 

 

LITERATURE REVIEW 

School Internal Development Program as a Quality Improvement Strategy 

Internal school development is a professional development program designed and 

implemented independently by the school. This program usually takes the form of routine 

development, academic supervision, internal training, teacher discussion forums, and learning 

evaluation activities carried out continuously. According to Widyastuti (2021), internal 

development is generally coordinated by the school principal and teachers who have authority as 

supervisors, through activities such as official meetings, teaching rotation, additional internal 

assignments, and discussions with peers as efforts to improve learning quality and teacher 

performance. 

Internal school development has advantages because it is contextual—meaning the 

program is structured based on the school's actual needs. Additionally, internal development 

enables the school to build a stronger professional work culture because it is conducted 

consistently and becomes an institutional habit. Stages of school development generally begin 

with a consolidation phase, which includes the preparation of work programs and the 

development of quality documents, followed by implementation, evaluation, and strengthening 

(Subangun & Isroin, 2018). 

 

Teacher Professional Development Program 

A teacher professional development program is a series of planned development activities 

designed to improve teacher quality in carrying out educational duties. This program not only 

focuses on improving teaching skills but is also directed toward building a sustainable professional 

work culture (Tanang & Abu, 2014). One form of professional development that can support this 

is teacher involvement in the Subject Teacher Deliberation (MGMP). MGMP is a teacher gathering 

forum that functions as a means of communication, discussion, and exchange of experience 
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among teachers to improve performance (Suheri et al., 2021). 

Continuing professional development (PKB/CPD) for teachers is important in supporting 

teacher career development as professional educators at school. Self-development is understood 

as an effort to improve professionalism so that teachers have competencies in accordance with 

statutory regulations or national education policies, and are able to adapt to developments in 

science, technology, and art (Rusdarti et al., 2018). An effective professional development 

program must be systematic, planned, sustainable, and in accordance with the needs of the 

school. 

 

Continuing Professional Development (CPD) Cycle 

Various countries have developed a system known as Continuing Professional 

Development (CPD), a development program designed to ensure that improvement of educator 

quality is carried out in a sustained manner. The general goal of CPD is to improve the quality of 

educational services in schools or madrasas as an effort to encourage overall improvements in 

educational quality (Rahmati et al., 2019). Educational quality improvement cannot be done 

through one-time activities; schools need to apply the concept of continuous improvement that 

emphasizes evaluation, reflection, and change cycles (Rusdi, 2018). 

Evaluation in supervisory activities is a follow-up stage after the implementation of 

development. If problems are still found that have not been resolved despite the guidance given, 

more concrete follow-up is needed, such as involving teachers in scientific activities and 

professional development like MGMP, workshops, training, and seminars (Rahayu et al., 2023). 

The Assess-Design-Implement-Measure-Reflect-Change cycle used in the BERDIKARI Program 

reflects the principles of CPD that emphasize the importance of continuous improvement based 

on actual conditions. 

 

METHODS 

This research uses a qualitative approach with a case study method. The qualitative 

approach was chosen because it aims to understand phenomena in depth by examining each case 

in detail, where the characteristics of the problem can differ according to context. Through this 

approach, the research is focused on comprehensive understanding of the implementation of the 

BERDIKARI Program at SMP Islam Al-Amin North Cikarang (Sahir, 2021). 

The case study method was used because the research focus is centered on one specific 

case, namely the implementation of the BERDIKARI Program as an internal school development 
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program. Case study allows the researcher to conduct in-depth and comprehensive information 

gathering on phenomena occurring in real context. The paradigm used is constructivist, which 

views reality as a result of social construction between the actors involved (Kamayanti et al., 

2022). 

Data were collected through three main techniques: observation, interviews, and 

documentation. Observation was carried out to directly observe the process of implementing the 

BERDIKARI Program in the field using moderate participant observation techniques. Interviews 

were conducted with the school principal, vice principal, mentor teachers, and program 

participant teachers using semi-structured interview guides. Documentation was collected as 

secondary data to strengthen observation and interview data, covering program planning 

documents, workshop materials, BERDIKARI rubrics, teacher reflection journals, and attendance 

records. 

The research was conducted at SMP Islam Al-Amin, Jalan Raya Industri, Pasirgombong, 

North Cikarang District, Bekasi Regency, West Java. Data analysis was carried out through data 

condensation, data display, and drawing and verifying conclusions. To maintain data validity, this 

research uses triangulation technique, both source triangulation and technical triangulation. 

 

RESULTS AND DISCUSSION 

School Profile and Background of the BERDIKARI Program 

SMP Islam Al-Amin is one of the private educational institutions at the Junior High School 

level located at Jalan Industri KM 2 No. 62, Pasirgombong Village, North Cikarang District, Bekasi 

Regency, West Java. The school was founded on January 17, 1996 based on the Establishment 

Decree Number 420/42/DISDIK. At the time this research was conducted, SMP Islam Al-Amin had 

362 students and 34 teachers. School leadership is currently under the responsibility of Mr. 

Sofyan, S.Ag. as school principal. 

Learning conditions at SMP Islam Al-Amin before the implementation of the BERDIKARI 

Program showed several challenges related to teacher work culture and the quality of the learning 

process. Based on the results of interviews with the school principal, there was a decline in work 

enthusiasm and loyalty among some teachers. Some teachers still ran their duties limited to 

meeting teaching obligations without any effort at self-development and learning innovation. 

There was also suboptimal collaboration culture, low concern for school environmental 

developments, and differences in attitude in supporting school policies (Akmaluddin et al., 2020). 

Work culture that does not support can cause a decline in teacher motivation and productivity in 
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carrying out the learning process (Emniswati et al., 2023). 

The BERDIKARI Program was born from the reflection and evaluation conducted by the 

school principal on the condition of teachers at SMP Islam Al-Amin. The idea of this program 

emerged after the school principal attended the Deep Learning training organized by the Bekasi 

Regency Education Department. The term BERDIKARI was chosen because it has the meaning of 

independence and the ability to develop without being hindered by various conditions that can 

impede progress. The program consists of nine core values: Bersinergi (Synergy), Empati 

(Empathy), Responsif (Responsive), Disiplin (Discipline), Inovatif (Innovative), Kolaboratif 

(Collaborative), Amanah (Trustworthy), Religius (Religious), and Inspiratif (Inspiring). 

 

Implementation of the BERDIKARI Program 

The implementation of the BERDIKARI Program was carried out through systematic 

planning, organizing, implementation, and evaluation stages, in line with George R. Terry's 

management theory which includes Planning, Organizing, Actuating, and Controlling (POAC) 

(Rifaldi Dwi Syahputra & Nuri Aslami, 2023). Program planning was carried out through school and 

teacher needs identification. The school principal together with the vice principal prepared the 

program based on the results of observation of learning conditions and teacher work culture. 

Planning also covered the determination of program objectives, formation of a small team, 

preparation of success indicators, and preparation of follow-up plans. 

Program implementation involved the school principal, vice principal, mentor teachers, 

and program participant teachers. A small team was formed as an agent of change tasked with 

accompanying and overseeing program implementation within the school environment. The 

BERDIKARI Program was implemented through the Deep Learning OJT cycle consisting of six 

stages: 

1. Assess: Identifying teacher needs and learning conditions through observations and 

discussion of learning evaluation results. 

2. Design: Formulating development strategies and planning activities including 

workshops, mentoring, and lesson study. 

3. Implement: Implementing development through workshops, peer mentoring, school 

MGMP, lesson study, and academic supervision. 

4. Measure: Evaluating teacher progress based on predetermined indicators using 

BERDIKARI rubrics and learning observation sheets. 

5. Reflect: Conducting reflection activities and discussing program implementation results 
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together. 

6. Change: Making program improvements based on evaluation and reflection results for 

the next cycle. 

 

Improvement in Teacher Professional Competence 

Research findings show that the BERDIKARI Program has had a positive impact on 

improving teacher professional competence. Consistent with the concept of teacher professional 

development that emphasizes continuous competency improvement (Tanang & Abu, 2014), the 

changes observed cover several main dimensions: 

Teachers began developing more systematic learning tools (RPP, learning modules, 

assessment) in accordance with student needs. Teachers applied more innovative and student-

centered learning methods, demonstrating an increased understanding of effective learning 

strategies. Teachers habituated themselves to conducting reflections on the learning process and 

using reflection results for improvement of subsequent learning—a central element in CPD. 

Changes were also visible in aspects of discipline, empathy toward students, inter-teacher 

collaboration, responsibility, and willingness to continue learning and developing. These findings 

are in accordance with the concept of teacher professional development programs that are 

effective when they are needs-based, have a clear focus, use active learning approaches, 

encourage teacher collaboration, and provide coaching and mentoring (Handoyo et al., 2021). 

The internalization of the nine BERDIKARI values had a significant influence on the 

transformation of teacher work culture. The value of Synergy and Collaborative encouraged 

stronger collective work systems. Empathy and Responsive improved the quality of educational 

interaction in the learning process. Discipline and Trustworthy strengthened work ethics and 

integrity in carrying out educational duties. Innovative and Inspiring became a driving force for 

more creative learning and building students' learning motivation. Meanwhile, Religious 

reinforced the Islamic school's identity and became the foundation for building balanced educator 

and student character (Lailiyah & Hasanah, 2020). 

 

Supporting and Inhibiting Factors 

The implementation of the BERDIKARI Program was influenced by various supporting and 

inhibiting factors. The main supporting factors include: (1) transformational school principal 

leadership that is visionary and consistently drives change; (2) support from mentor teachers as 

agents of change who accompany peers; (3) a systematic program cycle that ensures evaluation 
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and follow-up are carried out regularly; (4) a collaborative climate between teachers that 

facilitates knowledge and experience sharing; and (5) adequate school facilities to support 

program implementation. 

The main inhibiting factors include: (1) resistance from some senior teachers toward 

program changes; (2) time constraints in program implementation; (3) administrative burden of 

teachers that reduces time for participation in development activities; and (4) differences in 

technological abilities between teachers. These findings confirm research by Tiniyyah et al. (2023) 

that low educational quality at school is influenced by various factors, both technical and non-

technical, including teacher and educational staff competence, as well as the optimal 

implementation of learning standards. 

The school overcame these obstacles through several strategies: (1) mentoring and 

coaching as the main strategy to help teachers adapt; (2) leadership by example from the school 

principal in embodying BERDIKARI values; (3) strengthening collaborative culture through 

professional discussions, academic supervision, lesson study, and reflection; (4) flexible program 

implementation schedules; and (5) periodic evaluation and reflection through the Measure, 

Reflect, and Change stages. These strategies are aligned with Rahayu et al. (2023), who stated that 

follow-up through various scientific activities is essential so that problems encountered by 

teachers can be resolved more effectively. 

 

Implications of the BERDIKARI Program for School Quality Improvement 

Research findings show that the BERDIKARI Program, which integrates character values 

with the Deep Learning Cycle, has a positive impact on improving the school’s overall quality. This 

is in line with Rusdi's (2018) continuous improvement concept, which emphasizes that quality 

improvement must be carried out continuously even when a system has not yet experienced 

problems. The Assess-Design-Implement-Measure-Reflect-Change cycle ensures that this 

program does not stop at activity implementation alone, but continues to develop in accordance 

with teacher needs and school conditions. 

The BERDIKARI Program shows that internal school development programs that 

systemically integrate character values into the deep learning cycle can be an effective strategy 

for improving teacher professional competence. This approach presents a novelty because it does 

not only focus on technical improvement of pedagogical and professional skills, but also develops 

moral awareness, spiritual awareness, and social responsibility in carrying out the role of 

educator. Teachers are expected to be able to reflect, improve, and develop their learning 
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practices on an ongoing basis with a collaborative and innovative attitude. 

 

CONCLUSION CONCLUSION 

The BERDIKARI Program at SMP Islam Al-Amin North Cikarang has been implemented 

systematically through planning, organizing, implementation, and evaluation stages that reflect 

the principles of good management. The OJT Deep Learning cycle consisting of the Assess, Design, 

Implement, Measure, Reflect, and Change stages has functioned as an effective mechanism of 

continuous development. The program has shown improvements in teacher professional 

competence, including the ability to design learning, implement innovative learning, conduct 

reflections, and strengthen professional work culture. 

The success of the BERDIKARI Program is determined by strong school principal leadership, 

mentor support, and a collaborative school climate. Although there are inhibiting factors such as 

resistance to change and time constraints, these obstacles can be minimized through continuous 

mentoring and coaching strategies, the principal's leadership by example, and periodic evaluation. 

This research concludes that development programs that integrate character values with 

the deep learning cycle have the potential to be an effective and sustainable teacher development 

strategy in Islamic educational institutions. This research is expected to be a reference for other 

Islamic educational institutions in designing teacher development programs based on values and 

continuous improvement cycles. Future research is expected to examine the long-term impact of 

the BERDIKARI Program on student learning outcomes and to compare the effectiveness of this 

program with other professional development programs in different school contexts. 
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