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Abstract 

Vocabulary acquisition is fundamental to effective Arabic language learning because it 

supports students’ listening, speaking, reading, and writing development. This study aimed to 

examine the influence of Arabic learning media on seventh-grade students’ Arabic vocabulary 

acquisition. The study employed a quantitative quasi-experimental design involving class 7 

madrasah midle student at Ishlaudini divided into an experimental class and a control class, with 

15 students in each group. Data were collected through pretest–posttest vocabulary tests, 

classroom observation, interviews, and documentation, and were analyzed using descriptive 

statistics, normality testing, homogeneity testing, and an independent samples t-test. The findings 

showed that the experimental class improved from a pretest mean of 50.30 to a posttest mean of 

87.33, while the control class improved from 53.40 to 88.06. Gain score analysis showed slightly 

greater improvement in the experimental class (37.03) than in the control class (34.66). This study 

contributes by linking learning media with vocabulary acquisition as a classroom learning process. 

The findings suggest that teachers should integrate interactive media to support vocabulary 

learning. 

  

Keywords: Arabic Learning Media; Vocabulary Acquisition; Arabic Vocabulary; Seventh Midle 

Students 

 

INTRODUCTION  

Arabic vocabulary acquisition has become a crucial issue in contemporary language 

education because vocabulary constitutes the basic foundation for listening, speaking, reading, 

and writing skills. In formal school settings, students cannot meaningfully engage with texts, 
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classroom instructions, or communicative activities without adequate lexical knowledge 

(Aldukhayel, 2023; Salas-Pilco dkk., 2023). From a broader social perspective, Arabic learning also 

has cultural, religious, and academic significance, particularly in contexts where Arabic is taught 

as a foreign language from early secondary education. Recent educational developments have 

highlighted that the quality of vocabulary learning is closely associated with the learning 

environment and instructional media. Effective learning media may transform abstract vocabulary 

into meaningful linguistic experiences (Al-Anzi, 2022; Goroshko dkk., 2024). Therefore, 

investigating how Arabic learning media influence vocabulary acquisition is important not only for 

classroom effectiveness but also for broader educational development. 

In many junior secondary schools, Arabic vocabulary learning continues to face persistent 

practical challenges. Students frequently experience difficulty remembering new words, 

distinguishing meanings, pronouncing unfamiliar vocabulary, and applying newly learned words 

in communicative contexts (Lee, 2024; Sung, 2021). These problems often emerge because 

vocabulary instruction still relies heavily on teacher explanation, translation, repetition, and 

memorization without sufficient contextual support. Classroom observations in many learning 

environments indicate that students tend to become passive, quickly lose concentration, and 

show declining motivation during vocabulary lessons (Dillon & Gallagher, 2019; Kelemen, 2023). 

As a result, vocabulary retention remains limited and learning outcomes frequently fail to reach 

expected competencies. This phenomenon suggests that instructional practices often do not 

sufficiently stimulate active cognitive engagement. Consequently, the selection and use of 

appropriate learning media becomes a central pedagogical concern. 

A growing body of research has discussed the relationship between learning media and 

Arabic vocabulary mastery. (Rajas dkk., 2022) and (Sampige dkk., 2024) found that audiovisual 

media improved students’ vocabulary learning participation and retention. (Tian & Liu, 2025) and 

(Belda-Medina & Kokošková, 2023) reported that interactive multimedia created a more engaging 

learning environment and supported vocabulary comprehension. (Damayanti & Ammar, 2024), 

(İbil̇i ̇ dkk., 2024), and (Yuliana dkk., 2024) demonstrated that innovative classroom methods 

enhanced vocabulary mastery among junior secondary learners. (Rabie-Ahmed & Mohamed, 

2022), (Altakhaineh & Sulaiman, 2025), and (Muszyńska dkk., 2024) also emphasized that 

interactive learning applications positively affected vocabulary acquisition among seventh-grade 

students. Although these studies consistently indicate beneficial effects, most primarily focused 

on media development, classroom innovation, or general learning effectiveness. Limited attention 
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has been given to examining how Arabic learning media directly influence students’ vocabulary 

acquisition processes at the lower secondary level. 

The present study addresses this research gap by positioning vocabulary acquisition not 

merely as an instructional outcome but as a cognitive learning process shaped by media 

interaction. The novelty of this study lies in its analytical focus on how Arabic learning media 

influence students’ acquisition of vocabulary through attention, comprehension, retention, and 

classroom participation. Rather than concentrating solely on the design of instructional tools, this 

study investigates the pedagogical mechanism through which learning media facilitate lexical 

acquisition among seventh-grade learners (Alahmadi & Foltz, 2020; Paradis dkk., 2020). This 

perspective is important because vocabulary learning at the early secondary level often 

determines later success in broader Arabic language competence. Therefore, understanding the 

functional role of learning media makes a meaningful contribution to Arabic pedagogy, 

particularly by improving vocabulary-centered classroom practices (Eldjoudi, 2024; Hardie & 

Ibrahim, 2021). 

Based on the preceding discussion, the main research problem of this study concerns the 

extent to which Arabic learning media influence seventh-grade students’ Arabic vocabulary 

acquisition. More specifically, this research seeks to answer several related questions: how are 

Arabic learning media used in vocabulary instruction, how do students respond to such media 

during classroom learning, and how does media use affect students’ acquisition of new Arabic 

vocabulary. These questions are important because vocabulary acquisition involves more than 

memorizing isolated lexical items; it includes meaningful recognition, retention, and contextual 

use. Examining these dimensions enables the study to identify whether instructional media merely 

increase classroom attractiveness or genuinely contribute to measurable vocabulary learning 

processes among students. 

This study argues that Arabic learning media positively influence students’ vocabulary 

acquisition because media can provide visual, auditory, and contextual support that strengthens 

cognitive processing and memory retention. Learning media may also increase attention, 

participation, and motivation, which are essential conditions for effective vocabulary learning. The 

provisional assumption of this research is that students exposed to appropriate Arabic learning 

media demonstrate better vocabulary acquisition than those who rely only on conventional 

instruction. The originality of this study lies in connecting media use with vocabulary acquisition 

as an observable learning process among seventh-grade students. Accordingly, the findings are 
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expected to contribute theoretically to Arabic language pedagogy and practically to teachers’ 

instructional decisions in designing more effective vocabulary learning experiences. 

 

RESEARCH METHOD  

This study employed a quantitative approach using a quasi-experimental design with a 

non-equivalent control group design (Ghanad, 2023). This design was selected because the 

researcher intended to examine the influence of Arabic learning media on students’ Arabic 

vocabulary acquisition by comparing learning outcomes before and after treatment. According to 

(Arockia Selvi & Hema, 2023), quasi-experimental research is appropriate when the researcher 

cannot randomly assign participants but still seeks to measure causal effects through comparison 

between groups. In this study, both groups were given a pretest before the treatment and a 

posttest after the treatment. The experimental class received vocabulary instruction using Arabits 

media, whereas the control class received conventional instruction. The comparison of pretest 

and posttest scores was used to determine the effect of the treatment. 

The research was conducted at MTs Al-Ishlahiddiny Kediri Lombok Barat. The institution 

was selected because Arabic is taught as a compulsory subject in the seventh grade and 

vocabulary mastery constitutes one of the major learning challenges faced by students. 

Preliminary observation and interviews with the Arabic language teacher indicated that many 

students had difficulty remembering unfamiliar Arabic words and often became less motivated 

during vocabulary lessons due to limited use of instructional media. The population of this study 

consisted of all seventh-grade students at the school. The sample consisted of two intact classes 

totaling 30 students. Class VII A served as the experimental class and class VII B served as the 

control class. Each class consisted of 15 students. 

The sampling technique used in this research was purposive sampling (Haji-Othman dkk., 

2024). The two classes were selected because they had relatively similar academic characteristics, 

learning backgrounds, and were taught within the same curriculum framework. The experimental 

class was taught using Arabits media during Arabic vocabulary instruction, while the control class 

received conventional vocabulary learning through teacher explanation, translation, and 

memorization activities. The treatment was conducted during regular classroom instruction. 

Before treatment, both groups were administered a pretest to measure students’ initial 

vocabulary mastery. After the instructional treatment, a posttest was administered to identify 

changes in students’ vocabulary achievement. This procedure enabled the researcher to compare 

students’ vocabulary learning outcomes before and after exposure to Arabic learning media. 
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Data were collected through tests, interviews, observations, and documentation (Alam, 

2021). The main research instrument was a vocabulary achievement test consisting of pretest and 

posttest items designed to measure students’ mastery of Arabic vocabulary. The pretest was 

administered before treatment to identify students’ initial competence, while the posttest was 

conducted after treatment to determine vocabulary improvement. Classroom observation was 

carried out to examine students’ participation, learning responses, and classroom interaction 

during the implementation of Arabits media. Interviews with the Arabic language teacher were 

conducted to obtain contextual information regarding vocabulary learning problems and 

classroom conditions. Documentation was also used to collect supporting data, including lesson 

plans, student worksheets, class records, and students’ test results. 

The data were analyzed quantitatively using IBM SPSS Statistics. The first stage involved 

descriptive statistical analysis to calculate the highest score, lowest score, mean score, and score 

distribution in both groups. After that, a normality test using the Shapiro–Wilk test was conducted 

to determine whether the data were normally distributed. A homogeneity of variance test was 

then performed to determine whether the variances of the two groups were statistically 

homogeneous. After both assumptions were fulfilled, an independent samples t-test was 

conducted to test the research hypothesis. The hypothesis testing compared the posttest scores 

of the experimental and control classes to determine whether the use of Arabits media 

significantly influenced students’ Arabic vocabulary acquisition. 

To ensure the validity and reliability of the data, instrument validation and statistical 

assumption testing were applied. Content validity of the vocabulary test was examined through 

consultation with the Arabic language teacher to ensure that the test items reflected the 

vocabulary objectives taught in the seventh-grade curriculum. Reliability was strengthened by 

administering the same measurement structure in both pretest and posttest procedures. Data 

validity was further supported through normality and homogeneity tests before hypothesis 

testing. In addition, interview findings, classroom observations, and school documents were used 

as supporting evidence to provide contextual interpretation of the quantitative results. Through 

these procedures, the findings regarding the influence of Arabits media on students’ vocabulary 

acquisition were considered sufficiently valid and trustworthy  

 

RESULT AND DISCUSSION 

Results 

Based on interviews with the seventh-grade Arabic teacher at MTs Al-Ishlahiddiny Kediri 
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Lombok Barat, students experienced considerable difficulty in learning Arabic vocabulary. The 

teacher explained that many students entered junior secondary school with limited prior exposure 

to Arabic vocabulary, including basic words commonly introduced at the elementary level. As a 

result, students often struggled to understand, remember, and use newly introduced words. In 

addition, vocabulary instruction had not been sufficiently supported by learning media. This 

condition often caused students to lose concentration, become passive during classroom 

activities, and show reduced motivation in vocabulary learning. Consequently, the overall 

vocabulary learning process became less effective and less engaging. 

Classroom observations supported the interview findings. Many students found it difficult 

to recall vocabulary meaning, pronounce unfamiliar words correctly, and apply vocabulary in 

simple classroom interaction. Most of the words introduced during instruction were new to 

students, which increased the level of learning difficulty. The limited use of instructional media 

also contributed to low classroom engagement. Several students appeared less attentive and 

easily bored during vocabulary lessons. These conditions indicated that students’ initial Arabic 

vocabulary mastery remained relatively low before the instructional intervention. Therefore, the 

researcher introduced Arabits media in order to create a more interactive learning environment 

and to support students’ vocabulary acquisition. 

 

Pretest Results  

Before the treatment was implemented, both the experimental and control groups were 

administered a pretest to identify the students’ initial level of vocabulary mastery. The pretest 

was intended to provide baseline data and to determine whether the two groups had relatively 

comparable abilities before the learning intervention began. Establishing the initial condition of 

both groups is important because it helps ensure that any differences found in the posttest results 

can be more accurately attributed to the treatment rather than to prior differences in students’ 

abilities. Table 1 presents the pretest results of the experimental and control groups before the 

treatment was conducted. 

 

Table 1. Presents the pretest results of the experimental and control groups before the 
treatment 

Indicator Experimental Class Control Class 

Number of students 15 15 

Highest score 75 80 

Lowest score 30 33 

http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/


 

3883 

IJEVSS, Volume 05 Issue 03, 2026 

 Copyright at authors some right reserved this work is licensed under a Creative 
Commons Attribution-Share Alike 4.0 International License 

Mean score 50.30 53.40 

 

The pretest results indicate that both groups had relatively similar initial vocabulary ability. 

The experimental class obtained a mean score of 50.30, while the control class obtained a mean 

score of 53.40. The small difference between the two mean scores suggests that the students’ 

initial vocabulary competence was relatively comparable before treatment.  

Before hypothesis testing, the data were examined using IBM SPSS Statistics. The Shapiro–

Wilk normality test showed significance values of 0.505 for the experimental class and 0.119 for 

the control class. Since both values were greater than 0.05, the pretest data were considered 

normally distributed. The homogeneity test produced a significance value of 0.927, which was also 

greater than 0.05. Therefore, the two groups were regarded as homogeneous and suitable for 

further statistical analysis. 

 

Posttest Results 

After the treatment was completed, both the experimental and control groups were 

administered a posttest to measure the students’ vocabulary mastery after the learning process. 

The posttest was conducted to identify changes in students’ achievement and to examine the 

effect of the treatment on their learning outcomes. By comparing the posttest scores of both 

groups, the researcher was able to observe whether there were differences in performance after 

the implementation of the learning activities. These results also provide important evidence of 

the effectiveness of the instructional treatment. Table 2 presents the posttest results of both 

groups after the treatment. 

 

Table 2. Posttest scores were administered to both groups 

Indicator Experimental Class Control Class 

Number of students 15 15 

Highest score 98 98 

Lowest score 78 78 

Mean score 87.33 88.06 

 

The posttest results show that both groups improved substantially after the instructional 

process. The experimental class increased from 50.30 to 87.33, while the control class increased 

from 53.40 to 88.06. Although the control class obtained a slightly higher posttest mean, both 

http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/


 

3884 

IJEVSS, Volume 05 Issue 03, 2026 

 Copyright at authors some right reserved this work is licensed under a Creative 
Commons Attribution-Share Alike 4.0 International License 

classes demonstrated notable improvement in vocabulary learning outcomes. 

 
Figure 1.Test of Normality 

 

From the pretest data of the experimental class and the control class, a preliminary 

normality test was carried out by IBM SPSS Statistics. The Shapiro–Wilk value shows that the data 

are normal 0.505 for the experimental class and 0.119 from the control class as they higher than 

0.05. With this criticalt value, the records in both classes are claimed to follow normal distributed. 

 

 
Figure 2. Test of Homogeneity of Variance 

 

Based on Table 1, the homogeneity test produced a significance value of 0.927. Since this 

value is higher than 0.05, the data can be considered homogeneous. This result indicates that the 

experimental and control groups had relatively similar initial conditions before the treatment was 

implemented. Therefore, both groups were comparable at the beginning of the study, allowing 

further analysis to be conducted. 

 

Table 3. Posttest Results in the Experimental and Control Classes 

Control Class 
Experimental 

Class 
Median No 

13 14 80 > 1 
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2 1 < 80 2 

15 15 Total 

80 80 KKTP 

98 98 The highest score 

78 78 The Lowest Score 

88,06 87,33 Average 

13 14 Overall 

 

 Based on the table above, it could be inferred that the posttest results of the experimental 

and control classes in MTs Al-Ishlahiddiny Kediri Lombok Barat have different variants or 

distributions. The maximum final posttest score of the experimental class is 98 and its minimum 

score is 78, with a mean of 87.33. Similarly, the control class posttest score ranged highest at 98 

and lowest at 78 with the mean of 88.06. 

 

 
 

 

 
Figure 3. Hypotesis Test Result 
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From the preceding table, we have a calculated t-value of –10.388 and a t-table value of –

29.361 for the hypothesis test. From the two-tailed sig, we obtained a value of 0.05 >0.000. Thus 

it may be concluded from the researcher that null hypothesis (H₀) should be rejected & alternative 

hypothesis (Ha) should be accepted. This suggests a difference between groups, which is 

statistically significant post implementation of the Arabits media in the experiment class. In other 

words, the application of Arabits media influences the results of vocabulary learning for seventh-

grade students in MTs Al-Ishlahiddiny Kediri Lombok Barat. 

 

Gain Score Analysis 

To examine students’ learning improvement more clearly, gain scores were calculated by 

subtracting the pretest mean from the posttest mean. This analysis was used to determine the 

extent of progress made by students in both the experimental and control groups after the 

treatment. By comparing the gain scores, the researcher could identify differences in learning 

improvement between the two groups. The gain score analysis provides a clearer picture of the 

effectiveness of the instructional treatment because it focuses on the amount of change in 

students’ achievement rather than only comparing their final posttest results. 

 

Table 4. Gain Score Analysis 

Class Pretest Mean Posttest Mean Gain Score 

Experimental 50.30 87.33 37.03 

Control 53.40 88.06 34.66 

 

The gain score analysis indicates that the experimental class showed slightly greater 

improvement than the control class. Although the difference was not substantial, students who 

learned through Arabits media demonstrated a higher increase in vocabulary achievement during 

the instructional period. This finding suggests that the use of Arabits media contributed positively 

to students’ vocabulary learning. The improvement indicates that the experimental group 

benefited more from the learning activities than the control group throughout the treatment 

period. 

 

Hypothesis Testing 

An independent samples t-test was conducted to determine whether the instructional 

treatment produced a statistically significant difference between the groups. The statistical output 
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showed a significance value of 0.000, which was lower than 0.05. Therefore, the null hypothesis 

(H₀) was rejected and the alternative hypothesis (H₁) was accepted. This finding indicates that the 

instructional treatment contributed significantly to students’ Arabic vocabulary learning. 

 

DISCUSSION 

The findings of this study indicate that Arabic learning media positively influenced 

students’ Arabic vocabulary acquisition. Before the instructional intervention, classroom 

observation and teacher interviews revealed that many seventh-grade students experienced 

difficulty in understanding, remembering, and using newly introduced Arabic words. Limited 

exposure to vocabulary learning media also contributed to low classroom engagement, reduced 

concentration, and passive participation (Al-Anzi, 2022; Bin-Hady & Al-Tamimi, 2021). After the 

implementation of Arabits media, students in the experimental class demonstrated greater 

attentiveness, more active responses to teacher prompts, and stronger participation in vocabulary 

learning activities. Although both the experimental and control groups showed improvement in 

posttest performance, the gain score analysis indicated that the experimental class achieved 

slightly greater progress. These findings suggest that instructional media contributed positively to 

the process of vocabulary learning by making classroom interaction more meaningful and 

supportive. 

The present findings are consistent with previous studies that emphasize the pedagogical 

role of instructional media in language learning. (Aldukhayel, 2023) and (Aldukhayel, 2023) 

reported that audiovisual media improved student engagement and vocabulary retention in 

Arabic classrooms. Similarly, (Tubagus dkk., 2020) and (Makarova dkk., 2024) found that 

interactive multimedia created a more motivating learning environment and strengthened 

vocabulary comprehension. Comparable findings were also presented by (Rajas-Fernández dkk., 

2021) and (Prasad, 2021), who concluded that innovative classroom media positively contributed 

to vocabulary mastery among junior secondary learners. The present study therefore reinforces 

the broader literature that effective learning media can improve both learning participation and 

vocabulary achievement in Arabic language instruction. 

However, this study also reveals a more specific dimension that deserves attention. 

Previous studies generally focused on media effectiveness in terms of learning outcomes, whereas 

the present findings highlight the learning process itself (Pamungkas dkk., 2024; Yu dkk., 2022). 

Classroom observation showed that Arabits media not only supported students’ vocabulary scores 

but also improved attention, responsiveness, and willingness to participate in classroom 

http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/


 

3888 

IJEVSS, Volume 05 Issue 03, 2026 

 Copyright at authors some right reserved this work is licensed under a Creative 
Commons Attribution-Share Alike 4.0 International License 

interaction. This suggests that the contribution of learning media extends beyond measurable 

achievement to include cognitive and behavioral engagement during instruction (Franchi dkk., 

2023; Le Glaz dkk., 2021; Sung, 2021). The slight difference in gain scores between the 

experimental and control groups also indicates that vocabulary acquisition is influenced not solely 

by instructional media but by multiple classroom factors such as prior vocabulary knowledge, 

teacher guidance, classroom atmosphere, and students’ readiness to learn. 

From a theoretical perspective, these findings support the view that vocabulary acquisition 

is closely connected to meaningful input, contextual reinforcement, and active learner 

engagement. Vocabulary learning does not occur simply through repetition and memorization but 

develops more effectively when learners are exposed to visual, contextual, and interactive 

support that facilitates cognitive processing and retention. The findings therefore contribute to 

Arabic language pedagogy by strengthening the argument that instructional media should be 

understood as part of the learning process rather than merely as supplementary teaching aids. 

This study adds empirical support to the understanding that vocabulary acquisition in early 

secondary education is shaped by both instructional design and learner interaction within the 

classroom environment. 

Practically, the results imply that Arabic teachers should consider integrating appropriate 

learning media into vocabulary instruction in order to create more engaging and participatory 

learning experiences. The use of Arabits media demonstrated that students became more 

involved in classroom activities and showed greater confidence in responding to vocabulary tasks. 

For schools, these findings suggest the importance of supporting teachers with instructional 

resources that facilitate interactive Arabic learning. The contribution of this study lies in 

demonstrating that Arabic learning media can function not only as classroom support tools but 

also as pedagogical instruments that strengthen vocabulary acquisition processes among seventh-

grade students. Consequently, this study provides both theoretical and practical contributions to 

the development of Arabic vocabulary instruction at the lower secondary level. 

 

CONCLUSION 

This study concludes that Arabic learning media positively contributed to seventh-grade 

students’ Arabic vocabulary acquisition. The most important finding is that students initially 

experienced difficulty in understanding, remembering, and using unfamiliar vocabulary, while 

limited instructional media reduced classroom engagement and motivation. After the 

implementation of Arabits media, students became more attentive, participatory, and responsive 
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during learning activities. Although both groups improved, the experimental class showed slightly 

higher gain scores, indicating that instructional media supported better vocabulary learning 

progress. The scholarly contribution of this study lies in demonstrating that vocabulary acquisition 

should be understood not only as a measurable learning outcome but also as a classroom process 

shaped by interaction, attention, and contextual support. However, this study was limited by a 

small sample and short treatment duration. Future research should involve larger samples, longer 

interventions, and broader educational settings. 
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